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FOREWORD

This module 1s one of a series of 100 performance-based
teacher.education (PBTE) learning packages focusing upon
specific professional competeancies of vocational teachers The
gompetencies upon which these modules are based were iden
tified and verified through research as being important to suc
cessful vocational teaching at both the secondary and post
secondary leveis of instruction The modules are sutabie for
the preparation of teachers in all pccupational areas

Each module provides learning experiences that integrate
theory and applhication, each culminates with criterion refer-
enced assessment of the teacher's performance of the spec-
ified competency The materials are designed for use by indi-
vidual or groups of teachérs in training wotking under the
dirgctionand with the assistance of teacher educatorsacting as
resource persons Resourcg peisons should be skilied in the
teacher competency being deveioped and shouid be thor
oughly oriented to PBTE concepts and procedures in using
these materials

The design of the materials provides considerabie flexibility for
ptanning and conducting performance-based preservice and:
Inservice teacher preparatibn programs to meet a wide variety
of individual needs and interests The mater.als are intended for
use by universities and colieges. state departments of educa-
tion. post-secondary institutions. local educationagencies, and
others responsible for the professional devetopmertt of voca-
tional teachers Further information about the use of the mod-
ules in teacher education programs is contained in three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Matenals, Resource Person Guidg to
Using Performance-Based Teacher Education Materials and
Guide to !mpiementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products of a sustained
research and development effort by The Centers Program for
Professiona) Development for Voc&tional Education Many in-
dividuals, inStitutions, and agencies participated with The Cen-
ter and have madg contobutions 10 the systematic deveiop-
ment, testing, reviSion, and refinement of these very significant
training maf€rials Over 40 teacher-educators provided input in
development of imitial versions of the modules. over 2,000
teachers and 300 resource persons in 20 universities, colieges,
and post-secondary institutions used the materiais and pro-
vided feedback to The Center for revision and refinement

Special recognition for'ma]or individyal roles in the direction,

, development. coordination of testing, revision and refinement

of these matenals I1s extenged to the following program staff

James B #amilton, Program Director, Robert E Norton. As-

v . .

sovate Program Director, Glen E Fardig, Specialist, Lois Har-
ringtog, Program Assistant, and karen Quinn, Program Assis-
tant Recognition s also extended to Kristy Ross, Technical
Assistant, Joan Jones, Technical Assistant, and Jean Wisen-
baugh, Artist for their contributions to thedinal refinement of
the materials Contributions made by former program staff to-
ward developmental versions of these materials are aiso ac-
knowledged Calvin J Cotrell directed the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972 Curtis R Finch provided leadership for the
program from 1972-1974

Appreciation is also extended to all those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and othersjwho contributed so generously invarious
phases of the totai effort Early versions of the erials were
developed by The Center in cooperation with®he vocational
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia Preliminary testing of the
matertals was conducted at Oregon State’ University, Temple
University, and University of Missourt-Columbra

Foliowing preiiminary testing. major revision of ail materials
was performed by Center Staff with the assistance of numerous
consulitants and visiting scholars from throughout the country

Advanced testing of the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College. Colorado State University, Ferris
State College. Michigan, Florida State University. Holland Col-
lege PE |, Canada. Oklahoma State University. Rutgers Uni-
versity, State University College at Buffalo. Temple University,
University of Arizona, University of Michigan-Flint, University of
Minnesota-Twin Cities, University of Nebragka-Lincoln, Univer-
sity of Northern Colorado, University of Pittsburgh, University
of Tennessee, Umver§ny of Vermont, and Utah State University

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1872 through its completion Appreciation is extended to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorship of training and advanced
testing of the materiais at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
attvanced testing effort is also extended to Ferris State Coliege,
Holland College, Temple Uniwversity, and the University of
Michigan-Flint

Robert E Tayltor
Executive Director
The Center for Vocational Education

THE CENTER FOR VOCATIONAL EDUCATION

The s Stara inmoes v SHB0 Kendy Rusd (i mous inm 412 5

Thé Center for Vocational Educations mission 1s to
mcredse the ability of diverse agencies institutions, and
orgarfizations to solve educationat problems relatlng'to

. individual career planning, preparatiod, and progression
The Center fulfills its mission by

o Generating knowledge through research

o Developing educational programs and products

o Evaluating individual program needs and outcomes

¢ installing educational programs and products

o Operating information systems and services

o Conducting leadership development and training

prqgrams

AA
’ . VIM '

AMERICAN ASSOCIATION
FOR YOCATIONAL
INSTRUCTIONAL MATERIALS

Engineering Cent
University of G
Athens, Georgfa 30602

The American Assomation for Vocationai instructional
Materiais (AAVIM) 1s an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-

formation and teaching aids
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INTRODUCTION

As a vocational teacher, you need a knowledge
and understanding of your, students’ personal
characteristics,” abilities, interests, needs, aca-
demic achievements, and backgrounds. This
awareness is essential If you are to help them in
their vocational and educational planning and
provide
necessary to prepare them for their vocational
choice and preparation.

While your own daily interaction with a student

them with the learning experiences -

is your primary source of information, there are ¢

data-gathering techniques and sources you
should use to confirm and supplement this infor-
mation. in order to understand and respond to
each $tudent’s special needs, you should be able
to use the following (1) cumulative records (of-
ficial school‘records concerning each student in
permanent, cumulative fokm), (2) anecdotal rec-
ords (logs documenting significant examples of
the positive and negative aspects of a students
behavior), (3) sociograms (diagrams of relation-
ships among students), (4) student auioblog-

*

e,

raphies (students accounts of theirown lives), and
(5) standardized tests *

% : *
.
LY
“ !
<

“Cur y!o.chz.‘rzcord

This module is designed to help you deveiop
competency in gathering information about your
student through the use of these data-coliection

- techniques

I

-‘3
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ABOUT THI,SMOQULE

Objectwes

Enabllng Ob]ectlves '

1. After completing the required readlr‘ig demonstrate
knowledge of the types and uses of student data-
collectnon sources and techniques (Learning Experi-
‘ence /).

2. Given sample data collected en*a hypothetical stu-
dent, cnthue the form and content of the data
samples (Learning Experience 1) |

Q& L

Resources
A list of the autside resources which supplement those
contained within the module follows Check W|th your

resource person (17 to determine the avallamhty and the
location of these resources<, (2} ic locate adc‘monal ref-

.

erences In your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
person may aiso be contacted if you have any difficulty
vy[th directipns, or In assessing your progress at any
time

Learnlné Experience | /
Optional . .

< A person with expertise in data collection and In-
terpretation with whom you can consult

Learning Expenence Il
No outside resources

Learning Experiencé Hl
Required . v

An actual school situation in which you ¢an gather
student "data using format data-collection tech-
niques

A resource person o access your competency in
gathering student data usmg formal data-collection
techniques

This nodulé covers performance element numbers 202-208, 212, 222,
223,228, 229 from Caivin J Cotreli et al , Mode! Curricula for Vocational
and Technical Education Report No V (Columbus, OH The Center for
Vocational Education, The Ohio State University, 1872) The 384 elamants
In this document form‘he research base for-all The Center's PBTE
module development .

For information about the general organization of each module, general
procedures for their use, and terminology which 1s comron to all 100
maodules, see About Using The Centef’s PBTE Modules on the inside
back cover

Ay
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Enabling
Objective’
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After-completlgg the requrred readlng, demonstrate knowledge of the
types and uses of student data-collectton sources and techmques,

.. B - i e
\«,f ¢, i - - ; L . ]
.~ - - ,-\' . -

You nwi ':be readlng the lnformatson sheet. Student Data~Cotlectron :
, Sources and Techmques, pp. 6-16. - ) RN

s
o
-~

:You may wish to meet with 4 person wrth expertrse in'dataccoltection and
mterpretatron to.discusssome of the more cemmonly used data-cotlecuon
sources and technrques ' . Ty

K

~1

P P N -

[
" .
- % .

You wtllbe demonstratmg knowledge of the more commonly used student
data-collectronsources arid technxques by completlng the benf-Check Pp-

317"20 -t . '~‘« ‘. ._\.,.

Yot will be evéi’uatmg your competency by comparing your completed
*Self-Chéck witfi'the Model Answers, pp. 21—22 . N

4 ~
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Activity

-\

For information regarding the types and uses of selected student data-
collection sources and techniques, read the following information sheet:
P e ’ -

-

—

STUDENT DATA-COLLEC'I:ION sounces AND - - .,

TECHNIQUES

Teachers and counselors need as much infor-
mation as possible about students. They need this
information to do an effective job in helping stu-
dents with their personal and academic develop-
ment, and with their occupational and educational
planning. .

\

As a vocational teacher, you should attempt to
have a'good general understanding of éach stu-
dent: home background, progress in school_to
date, academic and-spegial abilities, out-of-school
activities, interests and motivations, aspirations,
self-concept, acceptance or recognition by others,
and other.significant factors. Additionally, you
must be able to recognize when it would be appro-
priate to study a partlcular student in more depth.

This may be necessary in order to resolve a learn-

ing problem, help a student handle a personal
problem, or help a student move ahead in his/her
educational and vocationat planning. Since get-
ting to know students in some depth can be a
complex and time-consuming task, yoni need to be

familiar with, and ledarn how to use, the Q?r\e?rg

mop data-collection techniques.. '

[3

~

In this information sheet, six frequently used
data-gathering techniques are ideptified. While
each technique has its own specific ob]ectlve the
information supplied may overlap with that sup-
plied by another source. Such ogerlappmg has
value as it serves to confirm both ‘subjective and
ob]ectuve information about an mdnwduar or a
group of students.

* Any student data gathered by the use of forMal -

data-gathering technjques should be used only in
a professional manner. Conftdentiality of data
should be respected and information should be ~

released only to appropriate personnel according .

to schoql policy and government régulations. Re-
cent legislation, H.R. 69, places further restrictions
on the cqllection and use ofstudent records. H.R. -
69, the Eederal Family Educational Rights and Pri-
vacy Act of 1974 (P.L. 93-380), provides for access
by parénts to perfnanent school records and an
opportunity to challenge any contents which may
be inaccurate, misleading, or inappropriate. This
pertai# to all material in the gumulative record
folder (psyehological tests, anecdotal records,
family background information, teachers’ com-
ments, grades, achievement and aptitudé test
scores, health data, and attemdance data). Addi-
tional legislation requires that each school district
establish a procedurefor granting parental access
to a student’s records. Since parents have access
to their'thild'’s records and the right to challenge
the contents of these records, yo( should be aware
of all relevant policies for any district in which you
are working.




-_T'h:\é:»,\pumulatiye Record
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[N ' .
Cou etors teachers, and administrative per-

sopnel must h ve access to an accumulation of

facts concerning personal characteristics, abili-

‘ties, interests, academlcachuevements needs,and

i

ERI!

backgrounds of their students. A cumulative rec-
ord involves the compilation and maintenance of’
such a psrsonal case. history in permanent, cu-

.mulative form. An adequate cumulative record
.should contaln factual, comprehensive, accyrate

information that is free-of personal bias or irrele-

vant itenis. . .

“Probahly the most widely used cumﬁlative rec-
ord fqrm is a folder which pgrmits data to be en-
tered ohall four surfaces and into which additional
can'be placed. The folder can be easily
updated ta-mclude additions sych as health re-
ports. from a doctor or school nurse, corre-
spondence with parents, auecdotal records, and
information’from employers concernlng work ex-
perlenges

The accumulation of stédent data begins at the
kindergarten or first grade level, depending apon
the schopl system. It continues until the educa-
tional process is termgnated atthe secondary level
when the student graduates or drops out of
school. ., 2

in-rpost sghool systems,theschool at each level
(elementary, junior high or middle school, and”
senior high) keeps its own set of cumulative'rec-
ords. These records remain in the schiool. How-
ever, once a student has graduated- or dropped
out, they may be transferred to nficrofiim and kept
ip the school dystem’s administrative offices, fre-
quently in a fireproof vault.

In some school Systerhs as a student progresses

to the next higher level”of schooling, pertinent
information is copied from that student’s cumula-
tive record and transferred to the ngxt school the
studeng will attend. There' is an increasing trend
toward placing all pertlnent data on one record

-

=

. . .
a'\ . . ~
b . A~
-

[Aruiroe poviisa oy mc S .
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e
-

card wh|ch travels with the student from one te\(el
to the next

Specific types of |nforma ionusually included in
a cumulative record are ag follows.

¢ identifying data (name, address, other mem- -

bers of the family, etc.) - * 1
. e attendance records Lo
home conditions* -

ecanomic factors affectlng the student
health record
o~academ|c record

yunt‘ormat,on toncerning hobbles and~ other
out-of-class activities

1 & character and perso?tality traits afd develop-
ment .

e records of standardlzed test results and other
test information

e records of any events of special significance ‘
which might affect a student’s development

special interests and achievements both in
and out of school - '

educatignal plans and concerns
vocational interests and concerns
work experience )
future aspirations ce
special needs or problens ‘
most current photograph of student

&
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The Student Autoblography

e
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-~ The autothgraphy is a student’s account of

- " into a student's life as he/she perceives it to be. 43
autobiography may be structured or unstructur

depending upon the directions given to'the stu-

dent by you or a counselor. In the structured au-

A
i - ' .
4 &
<€ -
tobiography detauled durectmns?re given request-
ing specific factual information which will provide
a systematnc detailed accaunt of a student’s life
“The basic elements which might be included in
the dnrectrons for a strictured autoblography
’ are—- N .
) o o background‘an‘a early -hlstory
. physical characteristics and health record
hd e_school experiences, . mclu'ding academic
. \achlevement
o 'interests, hobbies, frlenc;shnps travel, and Ie|-
R . sure time actuvntles‘
"o wark expgnence
¢ educational and career plans
- - ) e concerns related to educational and career
Jplans ) *
. .o family influences Ay

e other asplratlons affecting future life style !

These categones of mformatuon need to be
clearly explatned when they are given to students
as guidelines. What you expectstudents toinclude
within each category will vary depending on the"
abjective you have in find. You also need to pro-
\yide ap opportunity for questions and discussion
hert making the assignment. In addition,” you
need to set a relatlvely early deadline for its com-
pleton.

In the unstructured autobiography, minimal di-
rections are given to students. Students may be
told simply, "“Write a story about your life.”” This

_histher own lifesYou oan use this to.gain insight.

7
«

.lack of"direction may be given to encourage stu-

dents to write about what they judge to be the most

.interesting and , important facts about them-

selves—accounts of their ambitions, interests,
achievements, orspecific incidents that they recalls
vividly. However, there is no guarantee that this will *
happen With an unstructured autabiography, itis®
far more difficult to ‘extract the clues that reveal
what a student considers, either consciously or
unconsciously, to be the trt:ly nmportant aspects of

. his/her I|fe and personality.

Nevertheiess there are occasions when an un-

i structured autoblography 'may be a logical ap-

proach .to determining student concerns, prob-
lems, or feelings. For example, autobiographies
written onatopncsuch as "'Things thatBug Me,"” or
1 wish-meeeeu ;) or “Ten Years From Now Il
" may reveal an inddequate self-concept,
interpersofal problems, unexpected 'goals, or

‘other untapped feelings which are not as likely'to

show up in a structured autobiography.
N ¢ “ . [ L- -
Advantages and Limitations ,
The advantages of using the auto‘oiogtaphy to
gather information abput.students are as follows.
.o Securing information through an autobiog-

raphy may require less staff time and effort T
than other means-of data gathering. '

Students, in+organizing information about-
.themselves, have an opportunity to gain valu-
ableinsightand self-understanding which wil
help them in theif educational_and occupa-
tional planning. , . $

) Autobnographlcal information can be com-

pared with infowamation from other sources,

such as the cumulative,record, test scores,

and anecdotal records. » & .

.o The autobiography may contain valuable
clues ta the student's chafacter and personal-
ity. By better understanding the student’s
likes, dislikes, ambitions, concerns, and inter-
ests; the teacher or counselor has a better
insight into the causes af problems and can
work more effectively to help the student find
solutions. 7

¢

- o Autobiographies may be filed in the students ’

. cumulative’ record folders to_ provide the

. teacher or counselor with a record of their
plans and aspirations. . , .

e A stadent’s age,«academic abulity, or back-g
ground may make; md:fflcult far him/her to
compose an autob:pgraphy This fact, initself,
canprovide the teacher or cou nselor with per-
tinent mformet‘ion L .

-
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¢’ Clues-and inferences about possible feelings

of inferiority or rejection, unrealustrcgoalsand

plans, or the failure to recognlze appfropriate

' career and educational dptions, may be de-
tected in an autoblography

*

There are two major I|m|tat"ons to using the au--

. tobrography asa 9qurce of student.data. They are
as follows: «» "

.

’

L

e Persons untraiiied in the areas of guidance
and counseling may reach incorrect conely-
stons ‘based upon misleading or inaccurate
information given in the autobiography or
based upon their faulty interpretations of the
information. —

e For avariety of reasons, students may refralr\

from including pertinent information or may,

distort facts.
4

3 . ‘ .
Anecdotal Records
> ‘# ~
Anecdotal records are a means of kéeping a log
of incidents mvolvmg apartlcular student. They
should contain ¢oncjse, informal descriptions of
significant examples of both positive and negative
aspects of a
student’s * -’ T,
behavior. If . ¥ AR
the proce- : Y
dure for res
cording and
reporting
anecdotes i
kept simple,
J youcan
more easily
keep anec-
dotalrecords

of students ™ 7
, being \Y :
studied or in / - &
need of as- &

sistance. If you wish to make an interpretation of ’

“  7the behavior being reported, the mterpretatlon
should be kept separate from the description of

the actual incident” Anecdotal records can be an ,

excellentmeans of studént observationsbut ynfor-
, ltunately, in most schools, too few are obtained

The following _are guudellnes for. preparlng

" anecdotal records.

« The form used should be short.

"~ o Only significant behavior should be reported.
_Anyincidentis significanitif it providesinsight
into the student's problems or behavior
symptoms.

¢ Both positive and negatife behavror should

. be-recorded. :

necdotal records should not be d eloped
/nlyfor students at either end of the academic
specttum. They should be kept for a petiod of
time, as needed, on any studentwho is being
observed or helped by a teacher or counselor,

e Important incidents should be recorded by
the actual observer as 50on as possuble after
the incident occurs. s

e The anecdotal form may include separate.

space for interpretations or suggestions. It1s
important to keep thedescription of the actual
incident separate from the observer's in-
terpretations so they cannot be confused.

e The anecdote s of little value unlessiit is used
in conjunction with a variety of additional
sources of information (e.g., anecdotal rec-
ords kept by Sther teachers, test resulty, au-
tobiographical datd, etc.). A few anecdotes by
themselves, espedially if they are recorded by
the same observer, may present a biased
sample of the student's behavior.

Advantages and Limitations
The advantages of using the anecdotal record to
gather information about$tudents are as follows:

¢ Students can be studied under natural condi-
tions,and any environmental changes affect-
ing a Student can be gbserved.

" o All age levels can be studied. .
e There is no need for specialized equipment.

o” The process of writing anecdotal records af- |

fords the teacher an excellent opportunity to.
recognize individual dufferences among stu-
dents.

e Itis possible to comprle a developmental rec-
ord over a peri#¢d of fime based on indwidual
anecdotes.

<

‘There are four limitations to using anecdotal
records as a source of student data They are as
follows:

° Observatlons transferred to anecdotal recs
ords are not valid unless the attitude of the
teacher remains’ objective

e Too frequently, teachers’limit their anecdotes
to undesirable behavior.

e The writing ot gogd anecdotal records may be
quite time-Eonsuming for busy teachers.

o if thé student recognizes or even feels that
he/she is being singled out for observation,

the usefulness of the technique may be de-




’e

_ stroyed. Therefote, teachers observing stu-

" dents and writing anecdotes should be par- *

re

-Standardized Tests

ticularly careful notto revealthis activity'to the
student being observed or to other stutients.

Teachers in most schools today have avariety of
tests and testing services available. Most of the
tommonly used tests fall into one of feur cate-
gories: general ability tests to measure abifity to
learn; achievement tests to measure actual aca-
demic performance; aptitude tests to measure
learning potential; and interest surveys to deter-
-mine students’ preferences.

In selectmg, administering, or mterpretmg any
test, inventory, or rating scale, you‘should carefully
consider—

o the appropriateness of the instrument in rela-

tion to the information needed and the ingi-
viduals to whom it will be administered
o theconditions upder which it will be adminis-
tered, including the environment in which the
test is administered, the attitude of the stu-
dents, and the competence of the adminis-
trator .
o discrepancies between test data obtained and

-

4 other evidences of performance

o significant changes from prior test data -

Generdl Ability Tests Co

7

These are frequently called intelligence tests,
scholastic aptitude tests, or gnental maturity tests
and are used to*measure an individual's abi1ity to
learn. There are many different intelligence- tests.
Some such as the Stanford-Binet, Weschier Intelli-
gence Scale for Children (WISC) and the We ler
Adult Intelligence Scale (WAIS) are admifisteted
individually and can only be given by a certified
psychdlognst?mth permission from the student’s
pare nts. -

These tests usually give two or more scpres: a
verbal score which is designed to measure gen-

v eral information, general comprehension, math,
and similar fields, and a performance score which

» is based.om picture completion, picture arrange-
) merit, block-design, maze tracing, coding, and ob-
hese two scores are averaged to

ject assembly.

reach a full scale IQ (Intelllgence Quotient) score.”
-The ""average” or “normal” range of intelligence
differs sllghtly with the test being given; however,
the “'normal’ range for 1Q scores is generally be-
tween 20 and 110. In'a cumulative record folder,
you will usually find these scores on a separate
sheet of paper since they have beén administered

_by a trained psychologistand canonly be released
. or sent to.another school dustrlct with written pa-

rental permission.

There are other intelligence tests which are
notmally glven to groups In the school settlng by
teachers or counselors. These tests are easy to
administer and rely heavily on reading skills. Some
commonly used group intelligence tests include ~
the California Short-Form Test of Mental Maturity;

. Hemmon-Nelson Test of Mental Ability, Lorge-

Thorndike Intelligence Test; and the- Otus Quuck-
Scoring ‘Mental Ability Test.

The, 'normal’’ range of IQ scores on group tests
is also 90-110, although this may vary slightly be-
tween tests. The scores ongroup mtellugence tests
are usually found on the data sheet which is partof,
the cumulative récord folder.

If any student to be tested has readl'rs\xg difficul-
ties, itis preferable to administer an individual test
which involves hittle or no reading. Or, you may
choose to administer a group test which contains
parts or sub-tests which do not involve reading.

-
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Achievement Tésts

While general ability tests measu re howmuch a
student can learn in the future if ideal conditions
prevail, the achievement test indicates how much
a student has learned in a specific area. Achieve-
ment tests measure specific skills such as reading

computation, math comprehension, and math
problem solving,

" There are two basic types of achiévement tests
.- survey*and diagnostic The survey test is usually
., easier to give and to score It can be particularly
helpful in pointing ontgroup weaknesses which a
teacher can then seek to correct through mstruc

of achiévement in areas such as reading or math
The best examples of survey tests are the sub-tests
of- general achievement tests such as the Met-

ropolitan Achtevement Test. ,

Scores on sUrvey achievement tests are usually
reported I1n grade-placement scores and.or per-
centile rank. A percentile rank describes a per-
x F —_ —_—
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ey _ \
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e e

- son's relative position i'n‘a'particu!ar group A per-
centile rank of 70 (P 70), for example, means that
the person's score is equat to,.er higher than,
scores made by 70 percent of the people ina spe-

"given score was average. For example, a grade-

perfornfanc%was equal to the average perfor-
mance of astudent in the sixth monthof theeighth
- grade. . X -

The diagnostic test Is usually longer than the
survey test, It is designéd to analyze an individual’s
strengths and weaknesses n a particular area
(e g., reading) and to suggest causes for these

. difficujties. Diagnrostic tests usually yield several
scores on various sub-tests. The Stanford Diag-
nostic Anithmetic Test and the Durrell Analysis of

.
- .

comprehenston, word knowledge, spelling, math

tion. Survey testsindicate a student'sgeneral IeveI-

cified group. A grade-placement score is expres- -
_sed as thegrade |evel of those students forwhoma

placementscore of 8 6 ingicates that the student’s -

° LY

Reading Difficulty are two examples of d:agnosf»c
achievement tests, -~ - -

In géneral, past performance in an area'is

the best predictor of future performance Thus, *

achievement test results, together with past per-
formance’in a subject, should be conS|dered in
educatignal and vocat|onal planning

.

Aptitude Tests - R

Aptitude tests provide a basis for predicting an
individual's ability, with training, to acquire some-
knowledge, skill, or set of responses. Aptitude test’
scores are usually YUsed with intelligence and

achievement test scores to predict an mduvudual s °

potential. .

One commonly used aptitude test is thre Genera|
Aptitude Test Battery (BATB), which s W|dely used
by the US. Emptoyment Service The GATB is di-
vided 1nto .separate tests that measure general .
fearning ability .(G), verbal ability (V), numenrical
aptitude (N), spatial aptitude (S}, form pergeption
(Q), motor cdordination (K), fimger dextenity- (F),
and manual dexterity (M) GATB scores-are re-

ported in percentile ranks. Other commonly used -

aptitude tests include Miller Andlqgies, Differential

-

€

Aptitude Test*(DAT), Amenican College Aptitude °

Test, and the SRA Primary Mental Abilities test

As a vocational teacher, you Should encourage
students to take advantage of the opportunities for
aptitude testing available in the school or commu-
nity Students should have access tq the informa-

APTITYDE TEST‘“

P>

. /é; 4‘}\\

| /
r* ~ \

' tion provided by thése teSte when they areinvolved

in‘their educational and vocational planning, and
. they should be helped to use the information
wisely.

i} "

Interest Surveys’ .

Standardized interest surveys are designed to
. help students identify and understand their inter-
ests ar\q preferences for particular activities From

4 . ~ . s

Mre 70 o

.

- .
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these preferences, a diagnosis is then made df the
occupation(s) which most closely match their
interests. Some widely used interest surveys in-
clude the Kuder, Ohio Vocational Interest Survey
"(OVIS), and Strong Vocational Interest Blank®
(SVIB). These tests are administered in groups or
individually and can be administered by a teacher
or counselor. The scores on most |nterest surveys

. are reponted in percéntiles. .

Students may also identify their |nterests by in-’

formally surveying such things as the school sub- -

jects they prefer, thF activities and hobbies ‘they
kave chosen, or their reactions to summer or
part-time work experience. This infdrmation, cou-
pled with in-,
_formation
received * -
from stan-
dardized
tests, can
givestudents
an under-

their inter-
ests. They
will then
need help in
developing
skill in
sexploring
ocgupations and making educational plansin light
of both their interests and their aptitudes. Care
must be taken that they do not confuse interests
and aptitudes. _

Other Tests ' ’ '

N

A variety of other tests are used in most secon-
dary schools. The college admissions tests, -
American College Testing Program Examination
(ACT), and College Entrance Examination Board
.Scholastic Aptitude Tests (SAT), are used for pre-
dicting potential scholastic achievement at the col-
lege level. Many colleges require that, these tests
* be taken for admission purposes

Some school systems also include personality

adjustmaent inventories in their testing programs.
Personality adjustment tests are designed to mea-
sure the emotional, motivational, interpersonal,

and attitudinal characteristics of an individual,. )

rather than an Individual's abilities or aptitudes.
The results of personality adjustment inventories
such as the Gordon Personal Profile, the Min-
nesota Multiphase Pérsonality Inventory (MMPI);
and problem checklists such as the Mooney Prob-
lem Checklist are commonly used to aid the coun-
seling program.

In most schools, the tesfing program is planned
.by a committee made up of teachers and spe-
cialists such as the school counselor and psy-
chologist. One of the-specialists usually oversees
the scheduling, scoring, and interpretation of tests

in the school-wide program. In many schools, ad- -

ditional individual or group testing may be re-,

quested by individual teachers,for specific pur-
poses. Whether the testing is teacher-initiated or
part of the school-wide program, you can use the
resulting test data to ledrn more about the needs,
interests, and abilities of individual students.

" If you participatg in the administration of stan-"
dardized tests, you Should very carefully study the
maruals in order to administer each test properly
and precisely. lt)is also important that you become

skllled in observing students to detect any condi-
tions that ntight adversely affect test performance
{e.g.,inattentiveness, external distractions, illness,
etc)). .

-

.




- The Sociogram

L

It is often easier to understand individual be-
havior if st
ofgrou

9

ehavnor. e socnog ram prowdes anim-

%“l
!;, 3
%‘r \‘

_e..

portant means of gathering this type of student
data. Itis a diagram of information reflécting stu-
dents' choice$ of partners, and is used to observe
and record, relationships among students»wuthm
) thelr peer groups.

You begin by gathering information from stu-
dents which, when analyzed, will reflect their at-
titudes toward, and understanding of, their class-
mates. However, constructlng a sociogram must
. hot be your only purpose. when gathering the in-
formation. Data gathered frorp students must be
obtained from a real situation which requrres stu-
dents toindicate their relatlonshups with others-in
the class. You do not build a sociogram by directly
asking. studentsd their opinions of other students
with questions such as “Do you liké him/her?”
Rather, you gather this type of information from
the events that occur as part of a normal classroom
situation. Examples of such normal situations are
those in which there is a need to designate (1)
commitiees to decorate a bulletin board or to plan
out-of-school functions such as a field trip; (2)

‘partners‘ for laboratory or project work; or (3)
teams for impromptu intramural sports

In order to setup asociogram using the informa-~
tion obtained from one of the situations previously
described, you can take the following approach.
Ask @ach.student toqaut his/her name on a sheet of
paper and/then write down in order of preference

ts can be studied withinthe context -

v -
.

the names of the students (usually two or three)
with whom he/she would like to work, or whom
_he/she would like to have on his/herteam. As soon
as the sheets have been collected, set them aside
and discuss the project for which the information
has been gathered -Take care to see that students’
preferences are actually considered gwhen the
teams, partners, or committees are, in fact, cho-
sen. .

Later, make a complete tabulation of the data,
indicating how often each student was chosen and
how many times that student was first, second, or
third choice. (See Sample 1.) As you proceed with
the tabulation, the data will provide answers to
such questions as: Which students chose each
other? How many students emerge as “popular”
(chosen most) or well accepted ?’'How many stu-
dents appear to be isolated or rejected? Are sex
lines crossed? What appear to be the outstanding
attributes of the students mostfrequently chosen?
How might selections change if the assigned pur-
pose were changed? Such questions should be
subjected to careful analysis.

From this data, you can then plot a diagram of
the relationship between and among students.
(See Sample 2.) This will provide you with a means
of identifying degrees of acceptance or-rejection
.of.individual students by other members of their
peer group. Students’ chgjces as depicted by the
sociogram®can then be studied, not only for the
original purpose as explained to the students, but
also for other purposes. For example, you may
study the socuograrrrto——
o identify possible reasons for group and indi-
vidual behavior i

e plan for class management such as seating
arrangements and areas set aside for inde-
pendent or committee work -
identify possible aggressiveness or with-
drawal on the part of individual students or

_ the reasons for such behavior .

determine the type and extent of participation
which can be expected of individual students
during class activities

determine types of personal and interper-
sonal problems that may exist and their pos-
sible causes.
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" case study might includi

vl

\

-

;. A case ‘stfld‘y is a’?ollection of data about a stu-

dent which is.drawn from many sources. It may be
compileqd from such sources as s¢hool records;
classroom observations; interviews with teachers,

"principal, parents, and the student;.psychological

tests; and.samples of classroom work and interac-
tions. v

" The case study serves as a means for teachersor
tounselars to become better acquainted with a
student. By organizing all data into & single docu-
ment and thén organizing this datd, additional in-
formation needs can be determined, problems can

* be identified, behavior patterns can be noted, and

, conflicting data cari be revealed.

The case study should not be confused with the
case history. The latter is usually a compilatian of
objective, factual information about a student. The
case history.includes the physical and psycholog-
ical characteristics of the student, and facts about
the student’s environmental background and life

history. The case study may.include all or partof .

the case history but, in addition, it includes an
analysis and interpretation of the data so that
specific recommendations can be made. This im-
plies finding solutions to identified problems.

Usually: the preparation of a case study grows

" out of a récognition by one or more staff members’

that a student has a problem &nd needs help, The
case study may be-initiated by an informal confer-
ence of two or more concerned staff members, or
by an individufil teacher or counselor. It is seldom
worthwhile for a staffmegber to develop a case
study alone. Information about the Student will
have more depth, scope, and ebjectivity if it ‘is
gathered-from avariety of personswhoareinsome
‘way involved With the student. Depending on the
type of involvement, each person will probably
have different insights into the problem or prob-
lems.confronting the-student.

«

q J;b;e.Case Studv' N ~

\
\

Situations which warrant the developmentofa

the identification of (1) 2
student whose vocational plan is unrealistic in
terms o#his/her school record; (2) a studentwhois
frequently tardy, absent, or truant; or (3] a student
who does not get along with peers because of
overagressiyeness or exfreme shyness. To develop
the case study, you shjuld take the following
steps. .
1. Discuss the situation with the student’s coun-
selor and other teachers. . .

»

2. Check the student’s cumulative record to see if

'

v

it contains evidence of similar probiems in the
past, and to ge‘t other pertinent information.
Arrange for the'student's other teachers to ob-
erve him/her fora week or so and keep-anéc-
dutat records. . o
Make an organized summary of the information'
gathered. This might be the completed case
r you could take three further steps.
Arrange (or have the counselor arfange) a case
conference. This conference might includ
other persons not previously involved (eg.,
nurse, “¢oach, visiting teacher, etc) to get
further information and ommendations
which should beadded to'thé'study and used to
plan how tothelp the student. R
Develop a sociogram fek the class and have
class members (or the individual student) pre-
pare'an autobiog¥aphy. ¢
Administer (or arrange for someone else to ad-
minister) appropriate tests: ability, achieve-
‘'ment, interest, aptitude, diagnostic, etc.

h

<

A carefully prepared case study can result in .

changes in the behaviorand attitude of the teacher
as wel\as in the student. The teacher is affected
sincec
brought 2
on the part of the teacher. -

. , & .
nges in the student are more effectively,
out if there isincreased understandirg -

It is most\mpertant that the insights, conclu-

si®ns, and resommendations reported’in- a case
study be writt
important that a‘definite distinotion be made be*
tween what are -objective facts and 'what are in-
terpretations of those facts. The following recom-

clearly and concisely. It is also

e Be surg that th
based on objective facts.

mendations' may be. considered as guidelines -
when writing a case study. - , ¢
&

e Use a format that makes it easy for those

studying the report to locate the information

, that hasbeen judgedto be the mostpertinent.

e Besurethat allimportantitems are included.

These may vary depending on the purpose of

;- _ the case study. ‘ ‘
e Avoid using terminology that is too technical

or-difficult to understand. | ° .

e Do notreportunverified information gathered
from secondary‘sources as objecfive fact. ,

-

: ,  Make certain that the case study itself (or any

- ) |
K . . ) . , .' 16 17 . ) ./(’ - ' )

notes or data needed while you are in the
process of developing a case study) is kept
secure and confidential.
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+ If you would like to explare these data-gathering sources and"techniques:

I further, you may wish to arrange thrgugh your resource person to meet *
Optional with a person with expertise in data Collection and interpretation. At this_ ¢

Activity . meeting, you may wish to ask this | person to show you examples of various

) tests which are used to obtain data, ‘explain data mterpretatlon or suggest

N \-’ technigues that might be used to gather data about vocatiohal students

; ,e‘ r oy . I‘ :” :
The followmg, items* check your comprehension of the material in the. !
information sheet, Student Data-Collection Sourées and Technlques pp. o
6-16. Each of the six items rfequires d short essay-type résponse. Please T

explain fully, but briefly, and make sure you respond to all parts of each
item,

ES 2

v s

- SELF-CHECK | : T

1. What do you see as the primary function served by cumulative records?
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. 4
2. Describe the use of student autobiographies as a gutdance tool
!
o
»
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. . ‘3. How cananecdotal records (both those written by you and those writtén by dther teachers) be of help
. . to you as a vocational teacher? ' i .
-
~ /
\ - -—
A 3
. L . b
r 7 = .
Y v -
V v
. \\ N
) {

-~ . .

Q _
( e | \



-
i1 ’

-

..Assume that ydu have been named as a member of a school testing committee representing all
vocational teachers and that the testing program already includes having general ability tests .

administered in grades 1, 6, and 8. What additional types of tests wodd you recommend for all
students at some time during high school? Justify your recommendatio

J

\ .
5. Assumeg you constructed a sociogram based orn data receiwved from students in response to the

directions, ''Select the three classmates with whom you would most like to work on a committee to

plan a class party ' What kinds of things might you learn about your students from the resulting
soclogram? '

“~

7




6. Identify (a) which of the six data-collection sources cove.cd in the module should be used with all
students in a class you may be teaching, and (b) which spurces you would use only with students
- needing special study or assistance

.
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Compare your written responses on the Self-Check with the Model An-
swersigny\en below Your responses need not exactly duplicate the model
responses, however, you should have covered the same major points

@ ~

o

”~

MODEL ANSWERS

and contain factual, comprehensive informa-
tion about students, then this information can
serve as a valuable resource. It can be used by
the school's professional staff to reach,a more
complete understanding of the students with
whom they work

Because each cumulative record is a compila-
tion of a variety of Yata from a number of
sources over an extended period of time, re-
viewing the totgl contents of the file can give
you a fairly accurate overall picture of a student

Caution should be exercised in acting on this
knowledge, however It is possible to force a
student to fit this picture by your treatment of
him/her, in spite of the fact that the student
would like to change or improve.

. A student autobiography can help to identi-
fy a student's tikes, dislikes, spécial abilities,
self-concept, home background, hopes, and
dreams It may also bring to light unrealistic
plans, feelings of inferiority or rejection, critical
home situations, etc

This information can (a) help the teacher or
counselor plan more effectively to meet stu-
dents’ career needs, (b) provide teachers and
counselars with a better understanding of a

student’s “"handicaps’ sq that apg\rOpnate ex-

periences ctan be planned for that student,
(¢) aid the student in developing self-undér-
standing, and (d) provide a basis for discussion
between student and teacher, or student angd
counselor, during counseling sessions

. Keeping an anecdotal record of a student’s in-
class performance over time can help you keep
specific incidents iIn mind that may be impor-
tant in helping (or understanding) a student
Documenting all significant events, positive
and negative, provides you with a more objec-
tive and realistic picture of
you rely ohly on memory

e student than if

-1

}

1. If the cumulative records are kept up to date « .- The events you remember tend to be the ones

which gotan emotional reaction fromyou (e.g ,
anger,at a student wha tore pages out of a text
so he,she didn t have to carry the whole book
home) Such emotion-laden recollections*do
not give a fair picture of the student

These records can be compared with those
kept by other teachers to see If the same prob-
lems arise in other classes or if the behavior is
unique to one ciass Used with other types of
student data, these records caqﬁsuggest tech-
niques or activities to use with the student to
eliminate or minimize the problem behavior

Vocational interest and aptitude tests should be
administered to high school students to help
them in their educational and vocational plan-
ning An achievement f{est which incliudes a
reading section could also be administered to
identify students who have reading problems
and, thus, need some special help

The sogoémetnc data gathered on the basis of
these directions could help you to identify (a)

the students most frequently chosen or "most -

p"opular”, (b) the students who are least often or
never chosen, (c) f sex lines are crossed In
choosing committee partners for this type of
activity, (d) the students who chose each other,
as welt as evidence of cligues or "'M-groups’
within the class structure You could then look
for reasons why these selection patterns exist,
and plan activities to improve interpersonal so-
ctal relationships within the class-or to involve
1solated. students as needed

The cumulative record, the autobiography, the
sociogram, and some tests (school ability,

achievement, Interest, aptitude) can be used
‘, with all students (n a class ’

-
v

Diagnostic tests, case studies, and anecdotal
records should be used with students needing

special stg\d\y or help
% S
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» 3 , .
3 LEVEL OF PERFORMANCE. Your completed Self-Check sheuld have covered the same major points as
4 ." the model responses. If you missed some points or have guestions about any additional points you
% made, review the material in the information sheet, Student Data-Collection Sources and Techniques,
pp 6-16, 8r check with your resource person if necessary

. .
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You‘vﬁll be revlewmg the Case Study p(epared on Bm Clinton. p. 38,
~analyzing its coptents, and using the conterits to make- recommendatuons
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You will be using the following-Reaction Record throughout the activities
. in this learning experience to guide you in analyzing the contents and,
. ,Activity adequacy of data gathered on Bill Clinton Review the items inlthis record
before proceeding with the other activittes Each item requires a short
essay-type response Please explain fully, but briefly, and make sure you
respond to alkparts of each item You may wish to removesthe Reaction
Record from the module booklet before starting the actwmes so that you
won't have to keep flipping back and forth

REACTION RECORD

I: Cumulative Record

v

. What mformat40n about Billis prowded in the cumulative record? What do yot know about him from
reviewing this record”

.

A

|
¥

] . . @

1. Assume that the sample is an autobiography to assist in career plannmg Based on the information
Bill included in his autobiography. what kinds of mermatnon do you think that the teacher directed
the students to include in their autoblographles’7 .

I: Autobiography




2. Assuming Bili's autobiography was completed according to directions, what, if any, additional »
information could the teacher have rgquested in order to get career planning information?

N

-

3. Identify Information contained in Bill's autobiography that confirms, or conflicts with, the iInformation
A’ the cumulative record

4. What new information about Bill is provndéd by his autobiography?

-~




. ™

III:. )\necdotal Records

1. Rank each teacher’s anegdotal record in terms of how well it meets the criteria for keeping an
effectivg anecdotal record. Justify your responses.
Best Record '

Teacher'sName: .Y Justification:

DT R UV N — 0

Second Best Record
Teacher's Name: : Justification:

Third Best Record
s Teacher's Name: Justification:

‘2 Identify information contained in the anecdotal records kept on Bill that confirms, or conflicts with,
the information in the cumulative record and the autobiography. '

’

3 What new information about Bill is provided in'the three anecdotal records ? Does the data form a
pattern over all three’ records, or s there conflicting data given by the three teachers? Which . )
information is fact and which is opinion? N

e




&

4. Based on the infor;nation contained in these a}necdotal records, summarize each teacher’s attitude

toward Bill. - .

*
IV: Sociogram

1. Identify the students most frequently chosen.

o

2. |dentify the students most frequently chosen “first.”

¢

~




f
0 » . - . -

<

+ 4. Discuss the implications of the data on the socidgram. ‘

»
-~

Vo
W N
w

5. Suggest other situations for which a sociogram might be developed which could result in sig-
nificantly different groupings of the same studenfs. '~

~

o ~

I N 4

\
6. Whatdoes the socnogram teII you about Bill, and does this ‘confirm or refute other information you
have about him? L. s N\

RIC . - BT |




V: Case Study

1. Is the format of the case study adequate to give you a clear picturé of Bill and his strengths and
" weaknesses? Justify your response. \

- . - "

2. Isany mformatlon included which i3 personal opinion rather than fact'7 If so, what information, and
should it have been incluged? .

-
4

o8

. 3. Therecommendations section has been intentionally left blank. List the recommendations you would
make for Bill Qased on the case study

[




-~

The following Cumulative Record was collected for a student, Bill Clinton, -
who has completed the first semester of grade 10. Study the record and
&nalyze its contents and adequacy, using part | g; the Reaction Record,

p. 25. .
_ el . TN C : N A . ‘ /
- CUMULATIVE RECORD' T

. . < . N ’ i .

¢ - - '
Name CLINTON. Wilham N o Male - & Birthdate February |
. . AT Femate O : -
Address 100 Dorns Avenue . .7 __________ Binnhplace Rnchrﬁond_."\_(gglmc_
~ . . * . Expected - *
. Telephone 484-7349 Graduation Date_ June Nationality '
- Mother's Name CLINTON, Jenny " Father's Name CLINTON, Thomas ’
Mot;er's Occupation * Homemaker il . ?é Father's Occupatidn Machirist
. \on _nomemaxer ... - AL
¢ REMARKS ' . 7/
[Home Conditions brothers, sisters, others in household, economic factors. etc | . .. .
- - S S N
t
R M , e T )
i ’ 4 » S [P
. (Oltside Interests hobbiés, special achievements, etc] ,
v’ M \ o f < e
\ S > . L
DR T ’ :
' ol - T -
< {Health Record Immunization recocd.(gpecnal problems, allergies, etc ] - - I U ——
— e . — e — m o S ——— e ——— e — - [ .
, S - -
[Other character and personality traits, s.gnmcém events, special needs, etc | L R -
’ : S S e — N
. ———— N - (S
**** S
o . ‘
‘ﬁ. - i 4 > -
. Iy
! 7&7}/‘ ,«
1 Adapted frdm materials contained n a simulation package deveioped by The Center for Vocational Education, The Glen Oaks Simulation
(Columbus, OH The Center for Vocational Education. The Ohio State University, 1974)
\ - . i
. ) . &1 s ' . . w
L[]
)
’ -b-
.
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Aruitoxt provided by Eic:

. SECONDARY SCHOOL RECORD
Yaar 7th Gradeé First Semgster Second Semester
A 1st 2nd Subject Grade Subject Grade
“ . N * | Semester  Semester Reading Laboratory D Reading Laboratory D
Absences. 1 "3 Amernican Govt D Amencan Govt D
Tardies. * 27 1 Wood Shop | b o) Wood Shop | A
Consumer Math | B Consumer Math | B
. REMARKS Physical Sa1 1 C Physical Sar | C
‘ Typewnting | A Typewniting A
» - - s -
‘ T \
Year 8th Grade First Semester ¢ Second Semester
1st 2nd Subject A Gragle Subject Grade
. - | Semester  Semester Enghsh | L D English | D
Absences 1 ) Amernican Hist 1 D Amencan Hist | D .
Tardies 2 2 Wood Shop I B Wood Shop Il B
. Metal Shop | B Metal Shop'! 'B
REMARKS Physical Sa1 11 C Physical Sa1 1l C
. Mechanical Dr 1 B Mechanieal Drtl B |-
e 4 -
' ey 4
- , N
Year 9th Grade - First Semester Second Semester .
1st 2nd Su%ct Grade Subject Grade
Semester Semester English I D Enghish II D - .
Yo Absences. 2 1 Sociology D Sociology D N
’ Tardes 0 2 Wood Shop [II A Wood Shop Il A 1
. . - Metal Shop Il A Metal Shop II A 'Y
REMARKS" = Mechanicat Dr 11 A Mechanical Dr 11 A
TyPewrmng I A Typewnting I} B~
[ »
' ‘ - L]
Year 1Qth Grade First Semester Second Semester
1st 2nd Subject Grade Subject Grade
: Semester  Semester English I s C
Absences 2 Amernican Hist ]I C -
Tardies [ Wood Shep IV A .
Mechanical Dr Il A
! Bookkeeping | B
. .
b <4 ¥
/ ,_} ~
* » . .y



CLINTON .

. . STANDARDIZED TESTS s
* L)
Grade Percentile Rank Scores \ . .
7
8 '} ~
%tile | OD Mech Comp | . Sci ’| Persuasive [ Arte th" Music | 9.8 Cl
Kuder 9 58 60 50 52 47 3 34 38 42 30
/ . G Y . N S P oV VK F M ‘
GATB 10 42 56 35 & 64 68 35 a0 63 61
%tile Eng | NUComp | Math Read Sct Tot SaaA| SS Spell —
PSAT 10 38 62 64 - 30 54 ' 58 28 62 .
12 .
L " WORK EXPERIENCE RECORD ”
Date _Age Year Employer . _Type of Work ~ Remarks
;/ . v .
/ \ r
= D " - ( -
S T
i . '
7 - O
, SCHOOL SPONSORED EXTRACURRICULAR ACTIVITIES o .
Grade ; Activities and Offices Held -
7 . . :
8 .
. L M
il 9 . ]
10 . )""ﬁ' . R
11 ‘ . ‘
12
COUNSELOR REMARKS
Educational Vocatignatl
Grade | , Plans Pla‘ns Remarks N
7 ' .
8 ) ‘
9 LY
10 | .
11 y) , : - ~
. RY '
M 12 ’
- n . — N
{
) & . . )
N ‘ )
\; ‘ . '33 \3 4 . N : .

.




__AUTOBIOGRAPHY

Activity
‘ ) 25-26.

The following Autoblography was written by Bill Clnnton Study it and
analyze its contents and ad equa(,’i(, using part llof the Reactlon Record pp.,

My name is Bill Clinton. | am sixteen, 5 feet 10
inches tall and weigh 180 pounds with dark hair
and dark eyes. My hair is just long enough to make
my parents complain.

Most of what | do in my spare time ts outdoor

stuff. I'm really into football and baseball. | don't
much like to read, but when | do read it's usually
about football or car engines. I've been in 4-H ever
since | can remember. Most of my projects were in
machine maintenance. My dad depends on me to
take care of the tractors and other stuff like that on
the farm. | also do tune-ups on our truck and the
family car. | guess that's about all I'm interested in.

Like | said, my family has a farm. We raise to-

¥

The‘?ollowmg Anecdotal ,Records were kept on Bill Clinton by three
teachers. Study the records and analyze their contents and adequacy

Activity

y ) o

bacco. My momiis just a housewite, but she keeps
pretty busy cause theirs five of us kids. Sherry,
George, Bob, Buddy, and me, I'm in the middle.]
Sherry's getting married soon. Dad wants me to go¢
to college. I'd kinda like to teach-other kids about
doing maintenance work on farrm machinery so |
guess | want to-be a vecational teacher anq Iguess
that means tollege except I'm worried about all
that reading. If Idon't do that | could probably geta
job workiig at Murray's—they sell and service
farm machinery. | hang around there a lot and Mr.
Murray said | could havea jOb there this summer if|
want. | guess my plans aren tvery definite yet, but

.then, it's a long way off. .

using part Il of the Reaction Recard, pp. 27-28.

ANECDOTAL RECORDS

Anecdotal Record 1:

Observer: Mr. Grant (Bill's Amencan history teacher, Mr. Grant,-started this anecdota/ record on Bill
because Bill seemed to be having problems in the class.]

J|| does fine in class unless there's been a reading assignment, as there was last

ight. He hadn’t read the as/lgnment and couldn’t contribute at all in class.

Bill had seena movie on the topic for today and had some good contributions to make
in class. Unfortunately, the movie wasn't completely factual, something he would

Bill had read part of today’s assignment. He' 's bright ang capable, so the only conclu-

I3 -

‘October 5
October 6
’ have realized had he read his assignments.
October 7
. sion | can draw is that he's lazy.
"October 8 Bill passed to&é-;/"s»quiz, s0 he must at leadt be listening in class.
October 9 " Field trip to local museum. Bill was fascinated with'the historic

. equipment. | think I've got him talked into doing some outsi
a report next week, but i won 't be surprised if he doesn’t come through.

34 Joyf"f
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evelopmentof farm
teading onitand giving
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Anecdotal Record 2:

P

Observer: Ms. Lee [Bill's English teacher, Ms. Lee, started thig anecdotal record on Bill because Bill

seemed to have a poor attitude toward English and EngI/sh class.]

September 18

September 30
October 2
October 12

October 25

. i3 / w :
Bill sat in class stared cut the window and daydreamed.

Bill didn’t turn in hngrammar homework . again.

Bill refused to read aloud in class.

Caught Bill reading a tar magazine In class.
Bill tumed in a book report on Great Expectations that showed every | indication that
he had not read the book.

Anecddtal Record §:

¢ . [

Observer: Mr. Sherman [Bill's inachine shop teacher, Mr Sherman, started to keep an anecedotal record
at the request of the guidance counselor. The counselor had had a meeting with Ms. Lee and Mr. Grant
* about Bill and wanted documentation of Bill's work in othér classes.]

October 19

., October 20

-
October 21

. October 22

Oc&ober 23

+

Today the students wére to hand in a brief descrlptnpn of the project they wish to
undertake. Bill ‘stayed after class to show me some very thorough plans he had

_ already. made for his pro]ect and to get my okay..

Since Bill's plans are a“eady well- formulated he spert the class period helpmg
others to draw up their plans.

Today, while the other students were still working on their plans, Bill helped me draw
up a tentative list of materials we will negd to order.

. 1]
Bill worked on his project for the entire class perlod
Bill spent most of the period workmg on his project, and spent the last fifteen minutes
straightening up the skop. One student who-had run into a snag on his project asked
for, and got, Bill's help.
L TN kel
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The following Sociogram was prepared for a class in which Bill Clinton is
- enrolled. Ingluded with the didgram are the directions that were given to
Activity the,students, and the initial tabulation of the sociometric ratings (student
responses). Study these sample materials and analyze the sociogram data,
using part IV of the Reaction Record, pp. 28-29.

-

r ]

%

SOCIOGRAM -

I: ‘Instructions Given to the American History Class by Mr. Grant
Sinceour field trip to the state capitol is only a few days away, we had better Begin to finalize plans, You
will recall that we decided that several committees need to be appointed for the tasks of meeting and
interviewing the five state éificials who have agreed to talk with us, and for reporting back to the class |
. am going to ask that you pIace your name at the top of a sheet of paper and then write below your name
the names of threé{people in order of preference, with whom you would like to serve on one of the
committees. Five committees will be needed and, after they have been selected, members of each
committee will need to choose a chairperson to serve as spokesperson and reporter

Il: Initial Tabulation of Sociorm'e.tric Ratings

Eddie
Jan
Tom
Kathy
Joan
Sue
Laurie
Bill
Jeff

. Dave _

-~

Lois

Karen

+Jayne

" Mike
Rick
John
Carol




lll: Sociogram .

Vo S=olselh

2
3 2 A p
/ 2] 1] \
3
Jayne
»
. &
3
: 3
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) John )4 > Jeff
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. The following Case Study was prepared for Bill Clinton by the school

counselor on the basis of (1) the data you have reviewed in this learning

experience, and (2) several additional conferences with Bill and with his
parents. Review the data already compiled on this student (prior activities
in this learning experience), examine the study, and analyze the study and
make recommendations for Bill Clinton, using part V of the Reaction

Record, p. 30.

CASE STUDY

Bill Clinton 1s a second semester sophomore
who has expressed a need for help in his educa-
tional planning and related vocational decision-
making. .

Bill's father worKs both as a machinist and
_farmer and his mother takes care of the home and
family. They live on a farm where the money-
producing crop is tobacco. They live comfortably,
if modestly, and do not appear to have any major
financial problems.

Bill is the middie child among five children, four
boys and one girl. The latter is to be married in the
near future. All of the ctildren share responsibility
in running the farm since the father has a fuli-time
jobin town. Bill's main responsibility is totake care
of the farm machinery, a job in which he has a
strong interest and definit€’ competence

Bill enjoys baseball and football and plays
halfback on the varsity football team He has been
active in 4-H since he was 11 years old Most of his
4-H projetts have been in machine maintenance

Bill's father would like him to go to college and
Bill feels som& intarest in becoming a vocational
teacher, but worries about the amount of reading
that college courses require.

. Bili's scores on the GATB (General Aptitude Test
- Battery) reveal good perceptual-coordination and
dexterity skills. His verbal and general learning
aptitude scores on the GATB are-below average,
indicating a weakness in the language arts area.
These results appear positively related to his inter-
ests, his grades in school subjects, his compe-
tence in working with farm machinery, and his
problems with reading

The Kuder Preference Record places him at the
60th percentile in mechanical interest. In the other
eight interests measured by the Kuder, he ranges
from the 52nd percentile inscientific interestto the
30th percentile in clencal. .

in the PSAT (Preliminary Scholastic Aptitude

38

NE
Test) Bill placed in the 30th percentile and in the
28th percentile in reading and social studies re-
spectively, and in the 38th percentile in English In
all other arga$ he placed in the average or high
average range. . - :

Bill's standardized testscores arereflectedin his
class performance In shop and typing courses, his
grades aremostly A's, hisgradesinscienceareC's,
and in courses that rely heavily on reading as-
signments, such as English, history,and sociology.
he is earning prlma'[i!ég's. -

‘Anecdotal records Submitted by three of Bill's
teachers reveal the foIIowmq information

Mr. Grant (American history) reports that Bill
listens in class but does not contnbute well if the
discussion depends upon a reading assignment.
Hz feels that Bill is bright and capable, so con-
cludes that his pbor work must be due to laziness

Ms. Lee (English) reports that Bill daydreams in
class, has been lax in turning in homework, has
refused to read aloud In class, has been found
looking at a car magazine during class, and has
handed in a book report “that showed every indi-
cation that he had not read the book "

Mr. Sherman (machine shop) reports that Bill
turned in a well-formulated plan for a shop project
and helpeq othér students with their plans, as-

Sisted the teacher in identifying materials to be’

ordered for the projects, worked steadily and
competently on his project, and gave a helping
hand to another student He also voluntarily spent
part of one class period in straightening up the
shop. '

» ]

A sociogram plotted by one of Bill's teachers
reveals that Bill's status among his classmates is
average, he is neither a "star” nor an “isolate.” It
should be noted that student selections were Yor
the purpose of assembling cgommittees related to a
field trip to the state capitol.

Recommendations:

<
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Compare your completed_ written responses on the Reaction Record with

Feedback
S major points

the Model Reactions given belpw Your responses negd not exactly dupli-
cate the model responsest however, you should have covered the same

X Can
. . ¥
>

~ MODEL F§EACTIONS o

I: Cumulative Record .

1. Some identifying information (name, address,

1 The teacher's ditections

EC

phone, birthdate, parents’ names and occupa-
tions, etc.) is provided. Standardized test re-
sults for the 9th-10th grades are also given
Bilt's Kuder scores indigate high interest in
mechanical and outdoor activities His lowest

e educational and career plans

e concernsrelated toeducational and career -«

plans

&-
e work experience,

2 The teacher could have asked students to in-

sco8s on the Kuder were in the areas of clen-

cal, literature, and art

Bill's scores on the GATB indicate good
perceptual-coordination and dexterity skills
His verbal and genera] learning aptitude scores
on the GATB are below average, indicating a
wedkness In the language arts area (e g .read-

ing, language, English).

The PSAT scores show problemg in English
(38), reading (30), and social studies (28) Bill's
grades for grades seversthrough ten arehigh
(A's and B's) in wood shop. metal shop,

mechanical drawing, typing, bookkeeping. and | .

math. His grades in physical science are aver-
age (C's), and his grades in reading, history,
government, Enghish, and sociology are below
average (D's) wi¢h the exception of two C's

Aside from the identifying i®ormation, the
scores for three tests administered in the past
two years, a%%‘n@rades little information is
providéd. TRe form does not provide for
height/weight iwformation Nothing has been
filled in under home conditions, outside Inter-
ésts, health record, other remarks, work ex-
perience record, extracurricular activities, or
counselor remarks. Tests which may have’been

administeréd prior tograﬁe nine have not peen
included. )

Student Autobiography -
robably stated that
students should cover ‘the following areas <
e physical characteristics
e INterests, hobbies, spare time activities
o family background and expectations

clude information on their in-school activities
and on which classes the students enjqy most
or feel they do best In. Knowing studéehits’ in-
schpol achieventents ‘and interests could be
useful in helping them in their career plannmgl

3 Bill's statements about liking to work with car

engines and farm machinery correlates with his
high test scores in mechanical, outdoor ag
tivities, perceptual-coordination and dexterity

skills and with his high grades in shop, typing, .. ,
»mechanical drawing, etc. His comment about-" -

disliking reading correlates with his low ~test
scores and grades in areas that involve reading.
His statement that his dad Is a tobacco farmer
dogs not match the information on the cumula-
tive'record. Eitherahis dad has two jobs or he
has changed jobs. ,

4 We now know that Bill 1s 5 10", weighs 1%0

)

39’

-pounds and has dark hair and eyes. His family
raises tobacco. He has orie sister and three
brothers and he is the middle chitd We know he
hikes football and 4-H. He evidently has some

ski!l iIn maintaining cats; hie takes care of the '

family car and farm machinery.

He wants to have some career which mvolves*

workmg with machines. He knows he can get a
summer job af a place'w

vice farm machinery He thinks he'd liké to

‘teach kids about farm machihe mastntenance so
he has eonsidered being a vocational teach- ,

er—which would fit in with his-father's desire
that he attend caflege However, Bill feels wor-
ried about ail the reading he would be required
‘to do in college. His plans seem rather vague at
this point, nor does he seem to think that he
needs to plan in the immediate future

n

[/
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III Anecdotai Records
1 Best Récord: Mr. Sherman. His emtries are fac-

tual and objective, not personal opinion. The
entries are also clear and cover Bill's daily per-
formance over a period of a week.

Second Best Record: Ms. Lee. Her individual
entries are concise and fairly.factual; however,
she did not record significant daily behavior,
both positive and negative. She recorded only
isolated negative behavior. For instance, what
did Bill do in class on the 19th of September?
Furthermore, her comments reflect her bias
toward Bill; e.g., “Billdidn’t3urn in his grammar
homework ... agaln.” She had recorded no
previous instances in which he failed to hand in
homework.

Third Best Record: Mr. Grant. Mr. Grant's re-
marks are a combination of fact and interpreta-
tion with no effort to separate the two, and his
conclusions are questionable. For example, it
may be fact that Bill didn’t read the whole as-
signment, butit is only opiaion that he failed to
complete it due to laziness.

. The three ‘anecdotal records show evud'ence

that Bill performs wellif reading is not involved.
This confirms the test data, past grades, and
Bill's own opinion that reading is a problem for
him. We have further evidence of his interest in
cars (reading, or looking at, the car magazine),
farm machinery (being fascinated with the farm
equipment display at the museum), and teach-
ing others (assisting other students in shop
class). We also have evidence of his interestand
competence in shop-related courses (his ac-
complishments and cooperativeness in the
machine shop).

. The new information we have is that in two of

by his teachers: doesn't read assignnints,
is lazy, can't be relied on to “come through,”
daydreams, “refuses” to participate in class,
doesn'tpay attentionin class, etc. This conflicts
with the glowing report of Bill's participation
and productiveness in the machine shop.

his classes Bill is perceived to be a “pro’%m"

However, although the Information about Bill
seems confllctmg itactually presents a picture
of Bill which is quite consistent with our previ-
ous information: he has trouble with reading
and English skills. It is only opinlon that Bili is

" lazy and is “refusing” to cooperate. It is factthat

he is not doing the required reading, but from
what wg know, the reason is related to hijs
weakness in the ar@a of reading and language
arts, not to a"percé /ed attitudinal problem.

. Mr. Sherman seem§ to be quite satisfied with

Bill's work gpd a{&ﬁde but the nature of the

[ 4
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class is not one that points up Bill's reading
problem. Ms. Lee appears to have rather nega-
tive feelings and expectations concermng Bill.
Her choice of words ( “refused to read” ) and her
selection of incidents to record indicate that
she may be expecting, and seeing, only nega-
tive behavior. Furthermore, she sees the prob-
lem as attitudinal; she seems to have no idea
that there might be a reading problem.

Mr. Grant recognizes that Bill “does fine" if
reading is not involved, and he is trying to use
Bifl’sintereststo motivate himto read. However,
he is convinced that Bill's failure to complete
reading assignments isdue tolaziness. He, too,
seems unaware that there might be an actual
problem with Bill's reading ability.

IV: Sociograms ,
1. Eddie was chosen by five people. Lois, Sue,

Laurie, Dave, Jeff, Mike, and Tom were each
chosen four times.

. Laurie was selected “first” three times, and Ed-

die, Lois, and Mike were selected “first” two
times. .

. Jayne was not chosen at all, and Jan was cho-

sen only once (a first choice by Kathy).

. A sociogram based on this type of committee

selection tends to identify frfendships more
than leadership or prestige. The completed
sociogram suggests that this class group of
students s fairly well balanced (few isolates and
cliques, leadership is shared, and sex lines are
crossed). Jayne, who was not chosen by any-
one, ‘may need to be observed further. She
could be an isolate who needs to be drawn into
the group, or she could be everyone's “fourth” .
choice who fits in well, but')ust didn’t get cho-
sen.

. Exampte of other situations that could be used

which could result in dlfferent grouping pat-
terns are—

List, in order or preference, the three class-
mates you would delect:

e to help you with your homework

e to be on your vo/]eyba// (or other athletic)
team

e to help you plan a pafty

e to represent your class on the student
council

o . - .
6. Bill was not chosen “first” by anyone; however,

he was cho8&n “second” twice and “third”
once. None of his choices was reciprocated.
The three students who chose Bill were all
among the more popular (more frequently cho-

4 -,
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sen) students These.observations appear to
confirm Mr. Grant's observations to the effect
that, in his class, Bill is an average young man,
neither a leader nor an isolate

V: Case Study

1.°The case study format 1s quite adequate, and
items are presented in logical order. However, it
might have been easier to [ocate or review par-
ticular items if the different sections had been
labeled.

2. The statements of opinion contained in the
case study all refer to the anecdotal records and
are identified as opinions. For instance, the
counselor says that Mr. Grant “‘feels” Bill Is
bright, but lazy. This probably should bé In-
cluded, even though it may be inaccurate, be-
cause part of Bill's problem may be due to the
misconceptions of his teachers

" 3. Recommendations:

¢ Bill needs to be scheduled fora number of
tests. He should be given an 1.Q. test, no
1.Q. test scores are currently availabie on
his records.

¢ He needs te be given a diagnostic reading
testto verify that he has a reading problem
and, if so, to pinpoint his areas of weak-
ness.

¢ If areading problem is jdentified, Bill may
need to be scheduled for remedial help. In
addition, his teachers should be notified of
his reading deficiencies. Knowing the
cause of his problems in their classes

-

A}

“could help these teachers in working with

him. Infaddition, Bill seems (1) to have no
problems in machine shop, (2) to be In-
terested and motivated in that subject, and
(3)'to get along well with Mr. Sherman
Therefore, If Mr. SHerman were made
aware of the reading problem, he might be
in an ideal position to get Bill to do some
reading.

Bill needs to meet with teachers and/or
counselors to discuss his educational and
career goals. He has a firm fix on what he's
interested in and what he's weak in, buthe
doesn’t seem to have a clear idea of what
his interests and skills mean in terms of
future employment Forexample, he could

_ satisfy both his desire to work with

machine maintenance and his interest in
teaching kids by working ata job involving
machine repair, etc., and working with the
young people in FFA and 4-H who are in-
terested in his area. -

Being a vocational teacher is not the only
option available which meets his skills and
interests. A counselor could discuss with
Bill the options available’ to him and
suggest resources where Bill could get
other information. The counselor could
also explain to Bill what his scores on the
Kuder mean.

If Bill decides that he 1s, in fact, interested
in college, he will need to take the College
Board Exams or ACT exams

-

LEVEL OF PERFORMANCE: Your completed Reaction Record should have covered the same major
points as the model responses If you missed some points or have questions about any additional points
you made, review the data on Bill Clinton, pp 31-38, the material in the information sheet, Student
Data-Collection Sources and Techniques, pp. 6-16, or check with your resource person if necessary.
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TEACHER PEREORMANCE ASSESSMENT FORM

Gather Sjudent Data Uging Formal Data-Coliection Techniques (F-1)

i 4"

.

Directions: Indicate the level of the teacher's accomplishment by placing
an Xinthe appropriate box under the LEVEL OF PERFORMANCE heading. Date
If, because of special circumstances, a performance component was not

" applicable, or impossible to execute, place an X in the N/A box. Resourc@Person

-

Al

LEVEL OF PERFORMANCE

Oo'

\ .
Cumulative Record h
. The teacher's no;gs are bri\xf and fgctual

. The teacher’s int’érpretation otthe’test data is accurate

Y.

L0 %
L1 O OO %,
O Od O

. The teacher has clearly identified which notes are fact
and which are opinion or interpretation

[]

. The teacher has identified any information that was lack-
ing in the record

5
LS

Autsbiography -
5, The directions for the autobiography are designed to
yield addiﬁc&l insight into the problem

. The type of adtgbiography (structured, dnstructured) as-
signed by the teacher is appropriate for gafhering data
. on the student’s problem

. The teacher's.directions are clear ..

. The teacher’s directions allow students the opportunity
to ask questions

. The teacher’s directions include a dqadline for complet-
ing the assignment :

. The student’s ahtoblography shows that the student un-
derstood the directions ... ..

Anecdotal Records
11. The entries are short and concise

12. Only significant behavior is reported

13. Both positiye and negative behavior is included

14. The entries are factual and objective

15. If interpretation is involved, it is kept separate and is
clearly labeled

o8




" . . : ,; T&;f : Q\v é’fg’
- Ea .
- . ?g.c?t?;at':acher’s directions areglear?. ¥ R L D ' l—__] .
17. The teacher assidned the task within the framework ofa

normal situation ... SCRRRREE N T D l—__] L

" 18. The tabulation of the data is accurate ............... l _ ] ‘
’ 19. The saciogram is accurate and readable e D\
20. The teachersunterpretatlor;s arg accurate and thorough D l—__]

\ Do

+21. The teacher made use of the information for the’ reasons D
giventotheclass................. ... D

Case Study
22. The case study includes all pertinent mformatlon from all
data gathered ......... ...... ... ... e e

23. The major portlon of the report s baSed on objectlve
facts .................. oo PR b
. 24. Unverified mformaticn is |d‘ent|f|ed assuch...........

25, The teacher s interpretationsare cons:stent with the data
gathered .......... [ ey e

26. The teacher noted data that 'g;dnfirmed or coanicted with
otherdata ................ .. il

27.. The recommendations are clear and concise ...... L.

. 28. The recommendations are valid based on the data
gathered . ... ... i

v - 29. The recommendations identified: - .
a. any additional testing which is ngeded ............

' b. any conflicting datawhich.need to be studied furth er '

¢ <« -?‘

C. specmc courses of action which could be taken to

help the student with his/her problem,....... UV
30. The recommendations are complete (no key recom-
mendations are overlooked) ............. ... .. ... .. .

ﬁ Overall

31. All evidence mdrcates that the teacher handled the data
professionally and confidentially .....................

LEVEL OF PERFORMANCE: All items r‘nu'st receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak
area(s). »
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_MODULES

¢
.

u « | (
ABOUT USING THE CENTER’S PBTE

~

’ ~ &
Organization ’

Each module is desugned to help you gain competency
in a particular skill area considered important to teach-
ing success. Amodule is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining_thesé two functions. Comple ese experi-
ences should enable you to achieve the termluakobjec-
tive in'the finaltearning expenence The final experience

'in each rﬁodule always requires you to demonstrate theJ

skill in an actual school situation when you are an inter#,
a student teacher, or/an mservnce teacher. ~

Procedures ‘ i
* Mogdules a@:ﬂpsngne}to allow you to mc)w(duahze your

©

teacher edu&atnor) program. You need to take only those

modules covering skills which you do not already pos-

sess. Similarly, you need not complete any learriing ex-

*perience within a module if you already have the’ skill

needed to complete it. Therefore, before taking any

module, you should carefu\ly review (1) the Introduction,

(2) the Objectives listed on p. 4, (3) the Overviews pre-

ceding each learning experience, and (4) the Final Ex-

Jperignce. After comparing your present needs and com-

petenCIes with the information you have read in these

sections, you should be ready to make one of thefo|Loyv-

ing decisiops:
" o that yro]_u_,dg,,not have the competencies indicated,
A S| GuldZromplete the entire module

] ./a that you are ’éompetent in one or more of the en-

. { ablmg objectives leading to the final leatning ex-

7" perience, and thiis can omrtfthat (those) learning
experlence(s)

o tHal'yqu are alreddy: competent in, this area, and

'ready to complete the final learnmg experience In

“test put’™ A ’\..w-
module IS mapproprua&e to your needs at
. thls ’ -

c b1 S

Whenyou are readyto take the final Iearmng expefience
and hav ess taan actual school sifyation; make' the
necessarﬁrangements with yout r

you do hot complete the final experience sutcessfully,
meet with your resource person and arrartge (13%o re-
peat the experience, or (2) complete (or
sections of the module or other related activities

suggested by your resource persen befor atte&nphﬁgto
repeat the final expenence

Options for recycllng are also avalléble in
learning experierices preceding the final e
Any time you do not meet the minimum levef of pe
., mance required to meet an objective, you ind
source person may meet to select activities\to h Ip you
reach competency This could.inyolve (1) &om leting
parts of the module previdusly skipped; (2) refeating
activitiés; (3) reading supplementary resources
pleting additional activities suggested by the
person; (4) designing your own learning expene‘ﬁce or
(5) compisting some other abtlvuty suggested by,you or
youq,[esource person.

Aruitoxt provided by Eic:
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Terminology

Actual School Situation ... refers to a situation in
which you are actually working with, and responsible
for, setondary or.post-secondary vocational students in
a real school. An intem, ,a studgnt teacher, or an in-
service teacher would be functioning in an actual school
situation. If you do not have access to an actual school
situation when you are taking the module, you can com-
plete.the module up to the finalfearning experience. You
would then do the final learning experience later, i.e.,
when you have access,to art actual school situation.
Alternate Activity or Feedback . . . refers to_an item or
feedback device which may substitute fot required
items which, due to special circumstances, you are un-
able to complete.

Occupational Specialty refers to a specific area of
preparatlon within a vocﬁna] service area (e g., the

“

service area Trade and strial Edu€ation includes
occupational specialtie$&Buch as .automobile me-
chanics, welding, and electricity)

Optional Activity or Feedback ... refers to an item
whichgs not required, but which is designed to supple-
ment and enrich the required items in a Iearmng expert-
ence.

Resource Person . . . refers to the person in charge of
your educational program; the professor, instructor,
administrator, supervisor, or cooperating/supervising/
classroom teacher who is gmdlng you in taking this
module. .

Student . . . refers to the person who 1s enrolled and
receiving instruction in a secondary or post-secondary
education@l institution.

Vocational Service Area . - refers to amajor vocational
field: agricultural education, business and office educa-

S

- tion, distributive educatiop, health occupations educa-

ztion, home economics education, industrial arts edu-
catlon technical education, ortrade and industrial edu-
cation. "

You or the Teacher .". .

d refers to the person who 1s tak-
ing-the module - <.

-

Levels of Performance for Final Assessment

N/A .. The criterion was not-met because it was not
appllcable Ao the situation.

None ... No attempt was.made to meet the criterion,
althoth it was relevant.

Poor . . . The teacher is unable to perform thls skill or
has only very limited ability to perform it.
alr. . . The teacher is unable to perform this skill in an
acceptable manner, but has some ablllty to perform it.
Good . . . The téacher is able to perform this skill 1n an
effectlve manner.

Excellent . . . Theteacher is able to perform thisskill ina
very effective mdnner.
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. Titles of The Center’s
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A-1

A-2

- A3

. A-4

“ A-5

A-6

A-7

A-8

A-9
A-10
) A-11

B-1
B-2
B-3
\ B-4
B8-5
B-6

C-1
T C-2

c-3

Performance-Based. Teacher Education

- Category A: Program Planning, Development, anq Evaluation

Prepare for a Community Survey

Conduct a Community Survey -
Report the Findings of a Community Survey
Organize an Occupational Advisory Committee
Maintain an Occupational Advisory Committee
Develop Program Goals and Objectives

Oohduct an Occupational Analysis .
Develop a Course of Study

Develop Long-Range Program Plans r ]
Conduct a Student Follow-Up Study
Evaluate Your Vocational Program

Category B: Instructional Planning

Determine Needs and Interests of Students
Develop Student Performance Objectives
Develop a Unit of Instruction

Develop a Lesson Plan

Select Student instructional Matenals
Prepare Teacher-Made Instructional Materials

Category C: Instructional Execution . .

Direct Field Trips

Conduct Group Discussions, Panel Discussions, and
Symposiums

Employ Brainstorming, Buzz Group, and Question Box
Techniques S

Direct Students in Instructing Other Students

Employ Simulation Techniques ’

Guide Student Study

Direct Student Laboratory Experience

Direct Students in Applying Problem-Solving Techniques

Employ the. Project Method

Intrqduce a Lesson

Summarize a Lesson

Employ Oral Questioning Techniques

Employ Reinforcement Techniques

Provide instruction for Slower and More Capabie Learners
Present an tllustrated Talk

Demonstrate a Manipulative Skill .

Demonstrafe a Concept or Principle

Individuahze Instruction

Employ the Team Teaching Approach .

Use Subject Matter Experts to Present Information

Prepare Bulletin Boards and Exhibits

Present Information with Models, Real Objects, and Flannel
* Boards

Present Information with Overhead and Opaque Matenals
Present Information with Filmstrips and Shides

Present Information with Films .

Present Information with Audio Recordings

Present Information with Televised and Videotaped Matenals
Employ Programmed Instruction '
Present Information with the Chalkboaég and Fhip Chart

Category D: Instructional Evaiuation

Modules

E-5 Provide for Student Safety

E-6 Provide for the First Aid Needs of Students

E-7 Assist Students in Developing Self-Discipline

E-8 Organize the Vocational Laboratory *
E-9 Manage the Vocational Laboratory

Category F/ Guidance .

F-1  Gather Student Data Using Formal Data-Collection Techmqﬁ
F-2  Gather Student Data Through Personal Contacts % .
F-3 'se Conferences to Help Meet Student Needs

F-4 Provide Information on Educational and Career Opportunities*
F-5 Assnst§tudentsm Applying for Employmentor Further Education

Category G: School-Community Relations

G-1 DevelopaSchool-Community Relations Plan for Your Vocational
Program ~

G-2 Give Presentations to Promote Your Vocational Program

G-3 Deyelop Brochures to Promote Your Vocational Program ¢

G-4 Prepare Displays to Promote Your Vocational Program

G-5 PrepareNews Releases and Articles Concerning Your Vocational
Program G

G-6 Arrange for Television and Radio Presentations eoncernmg\lqg

- Vocational Program  __—

G-7 Conduct an Open House

G-8  Work with Members of the Community
#G-9 Work with State and Local Educators .
G-10 Obtain Feedback about Your Vocational Program

2 ©

Category H: Student Vocational Organization )
H-1 Develop a Personal Philosophy Concerning Student Vocational
Organizations N

H-2 Establish a Student Vocational Organization

H-3 Prepare Student Vocational Organization Members for
Leadership Roles

H-4 Assist Student Vocational Organization Members in Developing
and Financing a Yearly Program of Activities

H-5 Supervise Activities of the Student Vocational Organization

H-6 Guide Participation in Student Vocational Organizatic;n Contests

Category 1: Professionsi Role and Development

-1 Keep Up-to-Date Professionally

I-2  Serve Yaur Teaching Profession

-3 Develop an Active Personal Phliosophy of Education

-4  Serve the School and Community N

1-5  Obtain a Suitable Teaching Position

1-6 Provide Laboratory Experniences for Prospective Teachers
1-7  Plan the Student Teaching Experience R

1-8  Supervise Student Teachers .

Category J: Coordination of Cooperative Education

J-1  Establish Guidelines for Your Cooperative Vocational Program
J-2  Manage the Attendance, Transfers, and Terminations of Co-Op

N

Students ; -
J-3 g‘r;oll Student$ 0 Y%ur,Co:OnEmgram
J-4 ure Training Stations-for Your Co-Op Program

J-5  Place Co-Op Students on the Job
3-6 Develop the Training Ability of On-the-~Job Instructors
-7

.

ER
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D-1  Establish Student Performance Critena Coordinate On-the-Job Instruction
D-2  Assess Student Performance Knowledge J-8  Evaluate Co-Op Students' On-the~Job Performance
&3 Assess g::gg:: ggggim::gg. g:(tlll(l‘;des J-9  Preparg for Students’ Related Instruction ~
Assess - - - A i
D-5 Determine Student Grades J-10 Supe' se an Employer-Employee Appreciation Event
D-6 Evaluate Your instructidnal Effectiveness RELATED PUBLICATIONS s
Category E: Instructional Mgnagement Stac;t(a::' aGl;nde to Using Performance-Based Teacher Education
-1 ‘oject Instructionm] Resource Needs v P U Perf ased T
ﬁe-z anage Your Budgeting and Reporting Responsibilities ‘ Ed:éggonesg{;r?;nsde to Using ormance-8 eacher/
E-3 ' Amange for Improvement of Your Vocationak Facilities Guide to the Implementation of Performance-Based Teacher Education
E-\4 Maintain a Filing System ) . Y
" \
—— v N
v ' . .
- For information regarding avallabllity and prices of these materials contact—

{ AAVIM

American Assoclation for Vocatignal,lnstructlonal Materials

N

120 Engineering Center-e Athens, Georgia 30602 » (404) 542-2586
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